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Abstract

High school students can benefit from demonstrating career readiness on workplace
skills assessments, but motivation is a concern in low-stakes test administrations.

This study examined four indicators of motivation based on ACT® WorkKeys® data.
Compared to adults testing under high-stakes conditions, more high school students
were flagged for possible low motivation. Thus, some high school examinees were
apparently unmotivated, which would be expected when testing in a relatively low-
stakes context. However, the overall levels of motivation among high school and adult
examinees were quite similar, which provides support for the interpretation of WorkKeys
results from high school administrations.

Introduction

Large-scale assessment of career readiness is overshadowed by increasing usage

of the ACT and SAT to measure college readiness and meet federal accountability
requirements for high schools. However, several states administer workplace skills
assessments, and some allow results to count toward high school performance indices.
One such assessment—ACT WorkKeys—provides a certification of foundational
workplace skills that is recognized by thousands of employers and job training
programs. Yet, some media attention has focused on perceived lack of value for college-
bound students (Russell, 2019), and anecdotal reports indicate that some students are
unmotivated to perform well.

This study examined whether performing well on a career readiness assessment
mattered to student examinees. Analyses addressed the research question, “How does
motivation on workplace skills assessments compare between high school students and
adult examinees?” Specifically, four indicators of examinee motivation were derived from
response patterns, item scores, and response latencies on WorkKeys. Motivation was
compared for students testing under different conditions and adult examinees taking
WorkKeys for high-stakes purposes. Considering differences in stakes, differences in
motivation were expected (Steedle & Grochowalski, 2017). Results indicated small
differences in apparent motivation between high school students and adults. This
finding is consistent with the notion that most high school students are motivated, which
provides support for the validity of inferences drawn from WorkKeys scores of high
school students.
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Method
Data

ACT WorkKeys Assessments measure foundational workplace skills. Most examinees
take three assessments: ACT® WorkKeys® Applied Math (34 items), ACT® WorkKeys®
Workplace Documents (35 items), and ACT® WorkKeys® Graphic Literacy (38 items).
For this study, paper and online testing data were drawn from fall 2017 through spring
2019 for three states. The data were divided into four mutually exclusive groups:

» Census testing state: High school students from a certain state where all public
high school students took WorkKeys.

» Course requirement state: High school students from a certain state where students
took WorkKeys as a work readiness course requirement.

* Accountability option state: High school students from a certain state where
students took WorkKeys to contribute to their school accountability performance
indices or to earn a complimentary credential.

* Adult testers: Examinees aged 22 or older who presumably took WorkKeys to
qualify for a job or job training program from the same three states (online testing
only).

The high school testers were approximately 50% female, 38% Black/African

American, 7% Hispanic/Latino, and 47% White. In comparison, the adult testers were
approximately 43% female, 41% Black/African American, 4% Hispanic/Latino, and 48%
White.

Analysis

Several methods were applied to identify possible low motivation on the three
WorkKeys Assessments. First, the percentage of items omitted was calculated, and
testers were flagged if it exceeded 20%. In prior research, skipping questions on state
standardized tests predicted future educational outcomes even when controlling for test
scores (Hernandez & Hershaff, 2015).

Next, the C, index was used to identify unusually long repeating patterns in item
responses (e.g., ABABABAB, ABCDABCD, CCCCCCC, etc.). This index was
developed to clean data for use in test security analyses (Cui, 2020), but repeating item
response patterns can also indicate unmotivated responding. Using cutoffs based on
visual inspection of C, distribution plots, testers were flagged if C, was greater than 8
for Applied Math, 8 for Workplace Document, and 10 for Graphic Literacy.

Item score patterns deviating substantially from expected were identified using the H'
index (Sijtsma & Meijer, 1992), a non-parametric person-fit statistic that was among the
best for detecting simulated aberrant responding (Karabatsos, 2003). Generally, low HT
values are indicative of poor person fit. Testers were flagged according to cutoffs based
on a simulated null distribution of HT conditional on raw scores using simulated scores
based on 3PL item statistics and an expected Type-I error (false positive) rate of .05.
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Finally, response latencies (in milliseconds) were analyzed for online testers to calculate
response time effort (RTE), which is the proportion of items on which an examinee
exhibited solution behavior rather than rapid-guessing behavior (Wise & Kong, 2005).
Rapid-guessing behavior was inferred from response times less than seven seconds,
and testers were flagged if RTE was less than or equal to .80 (i.e., the tester exhibited
rapid-guessing behavior on 20% or more of the test).

Results

Table 1 shows descriptive statistics for WorkKeys scores (65-90 scale) and motivation
indices. By small degrees, adult testers tended to score highest on WorkKeys, and
students in the accountability option state tended to score lowest, in particular those who
tested on paper. Some of these students took WorkKeys because they performed poorly
on other tests that counted toward school accountability performance indices, and this
could partly explain the lower scores. Mean omit rates tended to be lower for students
compared to adults. C, indices were just barely lower on average for adult testers, which
indicated shorter strings of repetitive responses. Likewise, mean HT statistics were quite
similar for high school and adult testers. The only notable exception was the group of
paper testers in the accountability option state, which exhibited relatively poor mean
person fit. As for response latency, adults spent the longest average time responding to
items (approximately 70 to 80 seconds per item). Students in the accountability option
state spent more time per item on average than students in other states.

Note that differences between high school testing contexts (e.g., census testing vs.
course requirement) and differences between testing modes (online vs. paper) were
difficult to discern from results because several factors were confounded with context
and mode. For example, student ability differed between states and testing modes, and
ability was correlated with the motivation indices (see below). Also, examinees testing
in different states and different testing modes were likely to be administered different
WorkKeys forms, and the motivation indices depended, to some degree, on the items
that made up the test forms.
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Table 1. WorkKeys and Motivation Index Descriptive Statistics by Assessment, State, and Delivery Mode

Mean SD Mean Mean Mean Mean
Assessment N WorkKeys WorkKeys Omit % C, HT Latency
Census Online 53,489 77.5 4.8 0.2% 4.8 0.37 60.0
Census Paper 45,553 78.5 5.0 0.2% 4.7 0.40 -
Applied Math Course Online 2,354 78.5 4.6 1.1% 4.7 0.40 60.3
Account. Online 52,670 77.4 4.2 0.6% 4.8 0.38 65.3
Account. Paper 3,167 73.2 3.4 0.5% 5.1 0.27 -
Adult Online 8,988 79.0 4.5 1.8% 4.6 0.40 79.9
Census Online 50,168 78.8 4.1 0.2% 4.7 0.34 59.3
Census Paper 45,756 79.8 4.2 0.2% 4.5 0.37 -
Workplace Course Online 1,955 78.7 4.1 0.6% 5.1 0.32 58.2
Documents Account. Online 49,736 78.6 3.7 0.5% 4.8 0.34 64.6
Account. Paper 3,124 75.1 4.1 0.6% 4.9 0.24 -
Adult Online 9,106 80.7 3.7 1.5% 4.7 0.35 771
Census Online 51,186 78.4 4.3 0.2% 5.9 0.29 52.3
Census Paper 45,539 78.9 4.4 0.1% 5.8 0.31 --
Graphic Course Online 2,061 78.5 4.0 0.8% 6.0 0.32 52.1
Literacy Account. Online 48,152 78.1 3.7 0.5% 5.9 0.31 57.3
Account. Paper 3,036 73.8 3.6 0.4% 6.1 0.15 -
Adult Online 7,926 79.3 4.0 1.9% 5.8 0.32 71.4

The percentage of examinees flagged by each method is shown in Table 2. Only 0.5% of
examinees were flagged for omitting 20% or more items, but the percentages for adults
were consistently higher than for students. Among students, those who took WorkKeys

as a course requirement were more likely to be flagged for omitting items. For each of the
three assessments, adult examinees were less likely to be flagged for repetitive responding
based on the C, index. Flagging for low HT person-fit statistics was slightly more common
for paper testers in the census testing state for Applied Math and Workplace Documents.
The HT flagging rate for adults was tied for lowest on Graphic Literacy, but some groups

of high school testers had lower average H™ than adults on Applied Math and Workplace
Documents. Consistent with adults’ longer average response times, the response time
effort flagging rate was consistently lowest for adults. Among students, it was highest in the
accountability option state, especially on Applied Math.

Despite differences, the percentages of high school and adult examinees flagged for
unmotivated responding were quite similar. For Applied Math, 17.5% of high school
examinees were flagged in at least one of the analyses, compared to 14.8% of adults.
The corresponding percentages were 16.0% and 13.5% for Workplace Documents, and
they were 15.1% and 13.3% for Graphic Literacy. Note that the flagging rates depended
on decisions about the cutoff values, so it was difficult to infer anything about the “true”
level of unmotivated responding from the results. However, the more important results for
this study were the comparisons between high school and adult examinees.
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Table 2. Flagging Rates by Assessment, State, and Delivery Mode

Assessment Group Mode N Omit C, HT

Census Online 53,489 0.3% 2.5% 3.5%

Census Paper 45,553 0.2% 2.5% 4.5%

Applied Math Course Online 2,354 1.5% 3.0% 3.9%

Account. Online 52,670 0.7% 3.0% 3.9%

Account. Paper 3,167 0.4% 4.6% 2.8%

Adult Online 8,988 3.0% 1.8% 3.4%

Census Online 50,168 0.3% 2.2% 4.8%

Census Paper 45,756 0.3% 1.8% 5.8%

Workplace Course Online 1,955 1.1% 2.8% 4.7%

Documents Account. Online 49,736 0.7% 2.4% 5.0%

Account. Paper 3,124 0.8% 2.8% 3.1%

Adult Online 9,106 2.5% 1.6% 5.2%

Census Online 51,186 0.2% 1.8% 4.8%

Census Paper 45,539 0.1% 2.5% 4.7%

C I Course Online 2,061 1.3% 2.3% 5.2%

Account. Online 48,152 0.6% 2.1% 4.7%

Account. Paper 3,036 0.2% 3.3% 3.9%

Adult Online 7,926 3.2% 1.7% 3.9%

RTE
13.5%

16.0%
21.9%
7.6%
10.5%
16.9%
17.7%
4.7%
10.3%
17.0%
17.1%

5.2%

Note: Omit: Flagged if the omit rate was 20% or higher. C : Flagged if C_> 8 (Applied Math and
Workplace Documents) or C, > 10 (Graphic Literacy). H™: Flagged if H” was less than the a =
.05 cutoff value for a given raw score. RTE: Flagged if rapid guessing was detected on 20% or

more of items.

Table 3 shows the agreement rate percentages for the motivation flags. For example,
of the examinees flagged for a high omit rate, 1.8% were also flagged for high C, 0.1%
were also flagged for low H', and 9.3% were also flagged for low RTE. C, and RTE had
the highest levels of agreement (21.6% to 27.8%). That is, about 25% of examinees

flagged for high C, were also flagged for low RTE. This result is consistent with the

notion that rapid responding is likely to exhibit repetitive response patterns.
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Table 3. Agreement between Motivation Flags

% Omit
Assessment Flag C,Flag H"Flag RTE Flag
% Omit Flag -- 1.8% 0.1% 9.3%
C Flag 0.4% -- 6.3% 27.8%
Applied Math z
S I HTFlag  0.0% 4.3% - 19.5%
RTE Flag 0.4% 6.2% 6.3% -
% Omit Flag -- 0.9% 0.0% 5.3%
Workplace C, Flag 0.2% - 6.4% 25.4%
Documents HT Flag 0.0% 2.6% -- 1M1.7%
RTE Flag 0.3% 5.9% 6.5% -
% Omit Flag - 1.7% 0.1% 8.2%
D C Flag 0.4% -- 5.6% 21.6%
Graphic Lit “
FEpC Sreracy HT Flag  0.0% 2.5% - 12.9%
RTE Flag 0.4% 5.0% 6.7% -

Correlations between WorkKeys scores and motivation indices are shown in Table
4. Overall, the directions of the correlations indicated that examinees with higher
WorkKeys scores were less likely to exhibit unmotivated responding behavior.
Specifically, examinees with higher WorkKeys scores were less likely to omit items,
less likely to exhibit repetitive responding, more likely to have good person fit, and
more likely to exhibit solution behavior (i.e., not rapidly guess). Subsequently,
students with higher WorkKeys scores were less likely to be flagged for unmotivated
responding. However, the correlations between WorkKeys scores and H' flags
were approximately zero, which was expected because the H' flagging cutoffs were
conditional on raw scores.

Table 4. Correlations between WorkKeys Scores and Motivation Indicators

Test % Omit C, HT RTE % OmitFlag C Flag H'Flag RTE Flag
Applied s
Voo -.09 13 36 23 .07 -.09 .00 -18
slEnilees - op -17 32 37 -.09 -10 -.01 .28
Documents
Graphic 11 12 33 32 -.08 .07 01 .23
Literacy

Note: All correlations were statistically significant at the p < .05 level unless otherwise noted
(ns = non-significant).
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The differences in flagging rates shown in Table 2 might not apply equally to
examinees across the range of WorkKeys scores. For example, considering the
negative association between WorkKeys scores and flagging rate, differences in
flagging rates might have been smaller for higher scoring examinees. Perhaps such
examinees have a low likelihood of exhibiting unmotivated responding regardless

of the testing context. Figures 1, 2, and 3 illustrate differences in flagging rates by
WorkKeys decile for Applied Math, Workplace Documents, and Graphic Literacy,
respectively. Overall, flagging rates for C, and H™ were very low on all three
assessments. Only in the first to second deciles was there a discernable difference,
with high school testers being flagged slightly more often than adult testers. In
general, adult testers were more likely to be flagged for omitting more than 20% of
items. Differences in flagging rates for omitting items were largest in the low score
range, and they progressively decreased as WorkKeys scores increased. In contrast,
high school testers were more likely than adult testers to be flagged for low RTE. As
with other flagging rates, differences were greatest for low-scoring examinees, and
the differences decreased with increasing WorkKeys scores. Thus, the observed
differences in flagging rates between high school and adult WorkKeys testers (Table
2) were mainly driven by the relatively large differences between lower scoring
examinees.

Figure 1. Flagging Rate Conditional on Applied Math Decile
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Figure 2. Flagging Rate Conditional on Workplace Documents Decile
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Discussion

This study investigated possible differences in motivation between high school
students and adults taking a workplace skills assessment. The students generally
took WorkKeys under low-stakes conditions, though some students were aware of
the possible benefits of earning a National Career Readiness Certificate® based on
WorkKeys performance. In contrast, adults took WorkKeys to qualify for a job or job
training. Considering differences in test stakes, adult examinees were expected to
exhibit higher motivation than high school examinees. The adult examinee group

had slightly higher average test scores, and correlations indicated that higher scoring
examinees were less likely to exhibit unmotivated responding. Note, however, that
the difference in average achievement was likely, in part, a reflection of differences in
motivation. Consistent with expectations, the adult examinees less frequently exhibited
repetitive responding, poor person-fit, and especially rapid guessing behavior, though
they were more likely to omit items. These differences between adult and high school
examinees primarily manifested among lower scoring examinees.

Lower apparent motivation among high school students might call into question the
interpretation of test results for the high school students. However, the differences
between high school and adult examinees were small in magnitude. Specifically,

86% of adults were not flagged for unmotivated responding by any method, compared
to 84% for high school students. Thus, the overall levels of motivation among high
school students appeared reasonable if one considers motivation among adults testing
under high-stakes conditions as a useful point of reference. In short, some high school
students were apparently unmotivated—as expected for a low-stakes assessment—but
many students were motivated, and this lends support to the use and interpretation

of workplace skills assessments in high schools. To address possible concerns about
motivation, states might improve communication to schools and students about the
potential value of demonstrating career readiness.
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		2		8		Tags->0->0->4		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Figures		Passed		Please verify that Alt of "Line graph representing flagging rate conditional on workplace documents decile. The vertical axis is titled percent flagged and labeled from 0 to 40 by units of 10. The horizontal axis is titled workplace documents decile and labeled from 1 to 10 by units of 1.  The graph key indicates that blue is designated for Omit, green for RTE, yellow for HT, and o range for Cz. For each, a solid line is for HS and a dashed line is for adult. Overall, the lines have a negative slope, ranging from a high of 34 percent at 1 (RTE, HS) to a low of 0 percent (Omit, HS and adult). Overall, the lines peak between 1 and 3, with RTE (HS) significantly higher than the rest. Between 4 and 10, all lines are between 10 and 0 percent." is appropriate for the highlighted element.		Verification result set by user.

		3		8		Tags->0->0->5		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Figures		Passed		Please verify that Alt of "Line graph representing flagging rate conditional on graphic literacy decile. The vertical axis is titled percent flagged and labeled from 0 to 40 by units of 10. The horizontal axis is titled graphic literacy decile and labeled from 1 to 10 by units of 1.  The graph key indicates that blue is designated for Omit, green for RTE, yellow for HT, and o range for Cz. For each, a solid line is for HS and a dashed line is for adult. Overall, the lines have a negative slope, ranging from a high of 26 percent at 1 (RTE, HS) to a low of 0 at 10 (Omit HS and RTE HS). " is appropriate for the highlighted element.		Verification result set by user.

		4		10,1		Tags->0->0->7,Tags->0->0->2->3		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Figures		Passed		Please verify that Alt of "ACT logo" is appropriate for the highlighted element.		Verification result set by user.

		5		1		Tags->0->0->2->0		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Figures		Passed		Please verify that Alt of "creative commons attribution non-commercial 4.0 international license" is appropriate for the highlighted element.		Verification result set by user.

		6						Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Formulas		Not Applicable		No Formula tags were detected in this document.		

		7		1		Tags->0->0->2->4->0		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "act.org/research" is appropriate for the highlighted element.		Verification result set by user.

		8		1		Tags->0->0->2->4->0->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of "act.org/research" is appropriate for the highlighted element.		Verification result set by user.

		9						Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Forms		Not Applicable		No Form Fields were detected in this document.		

		10						Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Other Annotations		Not Applicable		No other annotations were detected in this document.		

		11						Guideline 1.2 Provide synchronized alternatives for multimedia.		Captions 		Not Applicable		No multimedia elements were detected in this document.		

		12						Guideline 1.3 Create content that can be presented in different ways		Form Annotations - Valid Tagging		Not Applicable		No Form Annotations were detected in this document.		

		13						Guideline 1.3 Create content that can be presented in different ways		Lbl - Valid Parent		Not Applicable		No Lbl elements were detected in this document.		

		14						Guideline 1.3 Create content that can be presented in different ways		LBody - Valid Parent		Not Applicable		No LBody elements were detected in this document.		

		15						Guideline 1.3 Create content that can be presented in different ways		Link Annotations		Passed		All tagged Link annotations are tagged in Link or Reference tags.		

		16						Guideline 1.3 Create content that can be presented in different ways		Links		Passed		All Link tags contain at least one Link annotation.		

		17						Guideline 1.3 Create content that can be presented in different ways		List Item		Not Applicable		No List Items were detected in this document.		

		18						Guideline 1.3 Create content that can be presented in different ways		List		Not Applicable		No List elements were detected in this document.		

		19						Guideline 1.3 Create content that can be presented in different ways		Other Annotations - Valid Tagging		Not Applicable		No Annotations (other than Links and Widgets) were detected in this document.		

		20						Guideline 1.3 Create content that can be presented in different ways		RP, RT and RB - Valid Parent		Not Applicable		No RP, RB or RT elements were detected in this document.		

		21						Guideline 1.3 Create content that can be presented in different ways		Correct Structure - Ruby		Not Applicable		No Ruby elements were detected in this document.		

		22						Guideline 1.3 Create content that can be presented in different ways		Table Cells		Passed		All Table Data Cells and Header Cells passed		

		23						Guideline 1.3 Create content that can be presented in different ways		THead, TBody and TFoot		Passed		All THeads, TFoots and TBodies passed.		

		24						Guideline 1.3 Create content that can be presented in different ways		Table Rows		Passed		All Table Rows passed.		

		25						Guideline 1.3 Create content that can be presented in different ways		Table		Passed		All Table elements passed.		

		26						Guideline 1.3 Create content that can be presented in different ways		Correct Structure - Warichu		Not Applicable		No Warichu elements were detected in this document.		

		27						Guideline 1.3 Create content that can be presented in different ways		Correct Structure - WT and WP		Not Applicable		No WP or WT elements were detected in the document		

		28						Guideline 1.3 Create content that can be presented in different ways		Heading Levels		Passed		All Headings are nested correctly		

		29						Guideline 1.3 Create content that can be presented in different ways		ListNumbering		Not Applicable		No List elements were detected in this document.		

		30						Guideline 1.3 Create content that can be presented in different ways		Header Cells		Passed		All table cells have headers associated with them.		

		31		4,5,6		Tags->0->0->2->29->0,Tags->0->0->2->33->0,Tags->0->0->2->37->0,Tags->0->0->2->40->0		Guideline 1.3 Create content that can be presented in different ways		Summary attribute		Passed		Table doesn't define the Summary attribute.		Verification result set by user.

		32						Guideline 1.3 Create content that can be presented in different ways		Scope attribute		Passed		All TH elements define the Scope attribute.		

		33						Guideline 1.3 Create content that can be presented in different ways		Meaningful Sequence		Passed		No Untagged annotations were detected, and no elements have been untagged in this session.		

		34						Guideline 1.3 Create content that can be presented in different ways		Article Threads		Not Applicable		No Article threads were detected in the document		

		35						Guideline 1.3 Create content that can be presented in different ways		Tabs Key		Passed		All pages that contain annotations have tabbing order set to follow the logical structure.		

		36				Doc		Guideline 1.4 Make it easier for users to see and hear content including separating foreground from background.		Format, layout and color		Passed		Make sure that no information is conveyed by contrast, color, format or layout, or some combination thereof while the content is not tagged to reflect all meaning conveyed by the use of contrast, color, format or layout, or some combination thereof.		Verification result set by user.

		37				Doc		Guideline 1.4 Make it easier for users to see and hear content including separating foreground from background.		Minimum Contrast		Passed		Please ensure that the visual presentation of text and images of text has a contrast ratio of at least 4.5:1, except for Large text and images of large-scale text where it should have a contrast ratio of at least 3:1, or incidental content or logos

		Verification result set by user.

		38						Guideline 1.4 Make it easier for users to see and hear content including separating foreground from background.		Images of text - OCR		Not Applicable		No raster-based images were detected in this document.		

		39						Guideline 2.1 Make all functionality operable via a keyboard interface		Server-side image maps		Passed		No Server-side image maps were detected in this document (Links with IsMap set to true).		

		40						Guideline 2.2 Provide users enough time to read and use content		Timing Adjustable		Not Applicable		No elements that could require a timed response found in this document.		

		41						Guideline 2.3 Do not design content in a way that is known to cause seizures		Three Flashes or Below Threshold		Not Applicable		No elements that could cause flicker were detected in this document.		

		42						Guideline 2.4 Provide ways to help users navigate, find content, and determine where they are		Headings defined		Passed		Headings have been defined for this document.		

		43				Doc		Guideline 2.4 Provide ways to help users navigate, find content, and determine where they are		Outlines (Bookmarks)		Passed		Number of headings and bookmarks do not match.		Verification result set by user.

		44		1		Tags->0->0->0->0->1		Guideline 2.4 Provide ways to help users navigate, find content, and determine where they are		Outlines (Bookmarks)		Passed		The heading level for the highlighted heading is 1 , while for the highlighted bookmark is 2. Suspending further validation.		Verification result set by user.

		45				MetaData		Guideline 2.4 Provide ways to help users navigate, find content, and determine where they are		Metadata - Title and Viewer Preferences		Passed		Please verify that a document title of Are They Trying? Motivation on a State-Mandated Assessment of Career Readiness is appropriate for this document.		Verification result set by user.

		46				MetaData		Guideline 3.1 Make text content readable and understandable.		Language specified		Passed		Please ensure that the specified language (en-US) is appropriate for the document.		Verification result set by user.

		47				Pages->0		Guideline 3.2 Make Web pages appear and operate in predictable ways		Header/Footer pagination artifacts		Passed		Page 1 contains content but does not define header or footer pagination artifacts. Please confirm this is correct.		Verification result set by user.

		48				Pages->1		Guideline 3.2 Make Web pages appear and operate in predictable ways		Header/Footer pagination artifacts		Passed		Page 2 contains content but does not define header or footer pagination artifacts. Please confirm this is correct.		Verification result set by user.

		49				Pages->2		Guideline 3.2 Make Web pages appear and operate in predictable ways		Header/Footer pagination artifacts		Passed		Page 3 contains content but does not define header or footer pagination artifacts. Please confirm this is correct.		Verification result set by user.

		50				Pages->3		Guideline 3.2 Make Web pages appear and operate in predictable ways		Header/Footer pagination artifacts		Passed		Page 4 contains content but does not define header or footer pagination artifacts. Please confirm this is correct.		Verification result set by user.

		51				Pages->4		Guideline 3.2 Make Web pages appear and operate in predictable ways		Header/Footer pagination artifacts		Passed		Page 5 contains content but does not define header or footer pagination artifacts. Please confirm this is correct.		Verification result set by user.

		52				Pages->5		Guideline 3.2 Make Web pages appear and operate in predictable ways		Header/Footer pagination artifacts		Passed		Page 6 contains content but does not define header or footer pagination artifacts. Please confirm this is correct.		Verification result set by user.

		53				Pages->6		Guideline 3.2 Make Web pages appear and operate in predictable ways		Header/Footer pagination artifacts		Passed		Page 7 contains content but does not define header or footer pagination artifacts. Please confirm this is correct.		Verification result set by user.

		54				Pages->7		Guideline 3.2 Make Web pages appear and operate in predictable ways		Header/Footer pagination artifacts		Passed		Page 8 contains content but does not define header or footer pagination artifacts. Please confirm this is correct.		Verification result set by user.

		55				Pages->8		Guideline 3.2 Make Web pages appear and operate in predictable ways		Header/Footer pagination artifacts		Passed		Page 9 contains content but does not define header or footer pagination artifacts. Please confirm this is correct.		Verification result set by user.

		56				Pages->9		Guideline 3.2 Make Web pages appear and operate in predictable ways		Header/Footer pagination artifacts		Passed		Page 10 contains content but does not define header or footer pagination artifacts. Please confirm this is correct.		Verification result set by user.

		57						Guideline 3.2 Make Web pages appear and operate in predictable ways		Change of context		Passed		No actions are triggered when any element receives focus		

		58						Guideline 3.3 Help users avoid and correct mistakes		Required fields		Not Applicable		No Form Fields were detected in this document.		

		59						Guideline 3.3 Help users avoid and correct mistakes		Form fields value validation		Not Applicable		No form fields that may require validation detected in this document.		

		60						Guideline 4.1 Maximize compatibility with current and future user agents, including assistive technologies		4.1.2 Name, Role, Value		Not Applicable		No user interface components were detected in this document.		
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